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Curriculum; Islamic Background: The idea of reconstructing the Islamic education
Education; curriculum has resurfaced in line with the phenomenon of digitalization
Character; Spiritual for Generation Z, who are experiencing a loss of moral and spiritual
Intelligence; values. Purpose: This study aims to analyze and offer a character-based
Generation Z and spiritually intelligent Islamic education curriculum design for

Generation Z students. Method: It uses a qualitative approach with
library research through searching and analyzing literature related to the
main research theme. Result: The results of this study indicate that the
Islamic education curriculum needs to integrate Islamic character and
spiritual values with Western thought. Learning should be based on
students' spiritual and social experiences and utilize digital media in a
guided manner. The evaluation process must be based on observations of
students' social behavior and self-transformation. Conclusion: Thus, the
Islamic education curriculum will be able to produce a generation that is
not only intellectually intelligent but also possesses emotional and
spiritual intelligence. Therefore, the results of this study are expected to
provide theoretical implications for a new paradigm of Islamic education
curriculum transformation based on science, values, and technology.
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A. INTRODUCTION

The current era of digitalization has penetrated all sides of human life. The
dynamics of the waves of change and the development of the times are very fast,
making Islamic education face increasingly complicated problems and challenges, not
only in teaching and learning methods, but also in the value of the substance
transferred to students (Mustafa, 2022; Hudia et al., 2023). The new generation
commonly known as Gen-Z is growing up and coexisting with digitalization and
sophisticated technology (Daffa et al., 2024; Urba et al., 2024)). And not a few of them
constantly access global information that is sometimes misleading because it is not
accompanied by filtering.

The new generation of Gen-Z has significant differences in aspects of
psychological character when compared to previous generations of humans (Zbuchea
& Pinzaru, 2023). The new generation by Marc Prensky is said to be a generation that
grows up living and interacting daily with the internet, has a fast and concrete way of
thinking (Stahl & Staab, 2019). But at the same time, they experience a crisis of
identity, overconfidence in the information they have, causing them to experience
disintegration of values and spiritual emptiness (Mullineux, 2023; Kovalev, 2021).

From the above phenomenon, Islamic education is no longer allowed to rely on
classic patterns that tend to be textual and static (Marselina, 2024). The curriculum as
a guideline and reference in the educational process must be reconstructed in order to
provide solutions to the character and spiritual needs of gen-Z comprehensively
(Marselina, 2024). Islamic education needs to appear as a transformative medium to
form a generation that has spiritual depth and strength of character (Mohammed &
Abdullsattar, 2016).

Basically, the concept of character education in Islam is deeply rooted which
has been inherited by the Prophet Muhammad PBUH and the scholars (Noer &
Sarumpaet, 2017). Ideas related to the concepts of akhlakul karimah, tazkiyatun nafs,
and moral education (adab) are the main concerns in the education process
(Malarecki, 2020). It is intended that education becomes a means of forming a
complete human being (insan kamil) who not only has intellectual intelligence, but
also emotional, spiritual and social intelligence in living social life (Sunardi &
Halimatuzzahrah, 2025).

In modern times, the notion of spiritual values in education again finds its
relevance when linked to the theory of spiritual quotients (spiritual intelligence)
(Susanti, 2024). Spiritual intelligence not only describes the level of formal spirituality,
but also relates to a person's capacity to understand, manage, and develop the spiritual
dimension so that it can be implemented in daily life (Handoko et al., 2023).

There are several studies on character and spiritual intelligence. Among them is
research by Amirah Mawardi in 2023 which concluded that routine Al-Qur'an reading
activities can improve the spiritual intelligence of santri (Mawardi, 2023). Research by
Salimah et al in 2023 also highlighted the application of educational strategies to
improve spiritual intelligence in early childhood students (Alzena Savaira Salimabh,
2023). Then research by Tommy Saputra et al. which highlights the internalization of
character education values in improving the spiritual intelligence of students (Tommy
Saputra, 2024).

From the above research findings, there are several key differences with this
study. First, previous studies have only been conducted on santri or child-aged
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students, with none specifically focusing on Generation Z. Second, previous studies
have only emphasized specific aspects of worship or particular learning strategies.
None have examined character-based curriculum models, spiritual intelligence, and
digitalization. Third, previous studies have focused on aspects of worship (Mawardi,
2023), pedagogy (Salimah, 2023), and the internalization of character values (Saputra,
2024), with none focusing on the design of an Islamic education curriculum model.
Third, previous research has focused more on a single activity, level, and specific
approach. This research, however, seeks to integrate Islamic values with universal
human values.

Therefore, due to the lack of research focusing on the integration of character
values and spiritual intelligence in the Islamic education curriculum for Generation Z
students, a curriculum format that emphasizes spiritual intelligence and character is
urgent and necessary. For this reason, this study seeks to conduct a review through in-
depth literature studies to formulate an Islamic education curriculum model that
relies on strengthening the values of moral character and developing spiritual
intelligence for students. This research is not only to enrich the treasures of the
Islamic education curriculum theoretically, but is also expected to make a concrete
contribution to reconstructing adaptive-responsive Islamic education for generation-Z
in this disruption period.

B. METHOD

This research focuses on the study of theoretical analysis of the main themes of
research related to character-based Islamic education curriculum design and the
development of spiritual intelligence for generation Z. In this study, researchers used a
qualitative approach with a type of library research (Moleong, 2017; Sileyew, 2019).
Data were collected through searches of primary and secondary literature scattered on
google scholar, research gate, scopus, bibliographies, and library catalogs both in the
form of printed and digital books or journals (Davidaviciené, 2018).

The data collected was based on the relevance of the research theme from
reliable sources from reputable national and international journals published within
the last 5-8 years. After the data was collected, it was analyzed through content
analysis based on classifications according to the main themes related to the concepts
of Islamic education curriculum, character education, spiritual intelligence, and
digitization. To ensure the validity of the collected data, the researcher applied
theoretical triangulation by continuously comparing and analyzing the main themes
from classical and modern literature based on the thoughts of tazkiyatunnafs by Imam
Al-Ghazali, character education by Ibnu Masykawaih, and the concept of spiritual
intelligence by Zohar and Marshall.

C. RESULT AND DISCUSSION
1. Generation Z and the Challenge of Islamic Education Curriculum

Human regeneration in the world continues to change. The latest generation
born since 1990-n is often termed generation Z, growing alongside the advancement of
the dominance of digital technology (Ledoh et al., 2024). A generation that is familiar
with digital ecosystems, instant and massive access to information, the intensity of
interaction through cyberspace (hybrid), will have a significant impact on their
mindset. They tend to be human beings who are sensitive and responsive, open-
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minded (inclusive) and adaptive (Sabri, 2020). This is also a serious challenge for
emotional and spiritual development.

This is in accordance with the results of recent research by JM. Twenge (2022)
which states that generation Z tends to have technological and critical thinking skills.
But on the other hand, generation Z also simultaneously experiences empathic
decadence, social apathy, and an acute spiritual crisis (Jean M. Twenge, 2022). This
situation indicates that there is an ambivalent reality between technological advances
and the level of emotional and spiritual maturity, if not responded to wisely, it will
lead to a decrease in the level of religiosity and quality of social life for generation Z in
the future (Yuliansyah et al., 2021).

In this reality, Islamic education is faced with serious problems and challenges
to adapt to reality (Khalik & Ondeng, 2024). The Islamic education curriculum is not
enough to transfer religious material informatively and textually, but must be
formatted contextually and transformatively (Baharuddin et al., 2024). The integration
process that is able to strengthen spiritual quality, build social sensitivity, and foster a
strong and competitive character needs to be carried out by Islamic education in the
midst of globalization and digitalization (Sunardi, 2020).

Based on this, the development of a modern Islamic education curriculum
needs to be designed based on a complex understanding of the characteristics of the
needs of generation Z. The implementation of value-based learning is a major concern
(Zamroni & Haq, 2023). Empirical studies that explore the relationship between the
character of generation Z and the effectiveness of the curriculum model are urgent to
ensure that Islamic education is able to produce a generation that has intellectual
intelligence, emotional maturity, and spiritual depth that is relevant according to the
times (Mu'asyara et al., 2024).

2. Islamic and Western concepts of character education

The discourse on character education has again surfaced and become the focus
of attention in the world of education. This attention leads to the contemporary
education curriculum model. The crisis has not only hit third world countries, but also
developed and developing countries (Lopez Eguizdbal & Ramirez Ardona, 2024). The
influence of digitalization that permeates all aspects of life often results in moral
decadence, demanding education to play a more active role not only intellectually, but
also to be able to form people with character (Sunardi et al., 2024). Thus, the
combination of Islamic and Western character values is important to be studied
seriously.

Character education has basically long been a major concern in the treasures of
Islamic scholarly thought (Mualif, 2022). One of the Islamic scholars who always
devoted his time to studying and offering solutions for integral human development
was Al-Ghazali (Dudi¢ & Smailagi¢, 2024). As a famous Sufi scholar and philosopher in
the Islamic tradition, Al-Ghazali believes that human nature, character, and character
cannot be formed through classroom learning that only emphasizes cognitive aspects
(Mirsepassi & Fernée, 2024). Al-Ghazali emphasized the urgency of the soul
purification exercise process, which in Islamic discourse is known as tazkiyyatun nafs
and riyadlah as a moral-spiritual tirakat in shaping the nobility of the human soul
(Juwaini et al., 2024). Therefore, in this perspective, the education curriculum must be
designed integrally in order to facilitate students in familiarizing themselves
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continuously, not only through classroom learning, but also through uswah and
qudwah from an educator (teacher) (Lestari et al., 2024).

He further emphasized through his monumental work Ihya Ulumiddin that the
formation of a person's nature, character, and character cannot be produced quickly
(instantaneously) (Dudi¢ & Smailagi¢, 2024). Traits, dispositions, and characters must
still be trained through controlling passions and choosing living environments
(friends) with communities that can support positive values in social life. This implies
that moral education (character) is not theoretical, but must be implemented and
practical. Therefore, according to Al-Ghazali, the Islamic education curriculum not
only focuses on the intellectual (cognitive) aspect, but also the soul (affective) and
psychomotor aspects in a balanced manner.

Another Islamic scholar who pays great attention to character education is Ibn
Masykawaih. Through his work Tahdzib al-Akhlak, he tried to offer a mapping of the
ideal character in humans. He classified four main values in shaping human character
(Ramli, 2022). The four values are wisdom (al-Hikmah), courage (Saja'ah), restraint
and self-control (Iffah), and justice (Al-"adl) (Almunawaroh, 2022). These values have
been deeply rooted in Islamic tradition. They still have relevance to the spirit of
character that is developing in the western world, such as justice, courage, and
integrity.

The values offered by Ibn Masykawaih can be used as a philosophical-
conceptual basis in formulating an inclusive and transformative Islamic education
curriculum. The character education curriculum can be formulated by
accommodating and collaborating the values in Islam with the concept of character
from the West to produce an Islamic education curriculum that is accommodating,
adaptive, and relevant to the times.

In addition, Western thinkers also offer concepts of character education that
are relevant to the development of educational curricula. One important figure who
offers the concept of character education is Thomas Lickona. He is a counselor and
psychologist in education who emphasizes character education for students through a
holistic-integrative approach (Lickona, 2022). The idea of character is known as moral
knowing, moral feeling, and moral action (Lickona, 2022). Lickona emphasized that
character education should lead to three main aspects, namely moral knowledge,
moral feelings, and moral actions.

According to Lickona, the educational curriculum model should not only be
oriented towards the development of intellectual (cognitive) aspects, but also must
touch the affective and psychomotor aspects (Sihotang & Pohan, 2024). This is
intended so that students are not only equipped with an understanding of positive
values intellectually, but must also form an alignment with positive values, and in the
end these values will be implemented in social life. Thus, educators must be able to
apply practice-based learning models, habituation, and creating a comfortable,
environmentally friendly, and inclusive learning environment is important to be
applied in a systematically structured manner in educational institutions (Muktamar
et al., 2023).

Lickona further emphasizes that character education needs to be integrated
with all subjects taught and implemented explicitly (Lickona, 2022). And it must be
supported by positive culture and habits in the school environment. Positive values in
the education curriculum must be designed to be consciously taught, not just
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implicitly inserted so that students can understand and implement these values in
social life (Lickona, 2022). This model provides space for integration between Islamic
values and universal positive values to shape the character of learners.

Meanwhile, a psychologist and educator from Harvard University Lawrence
Kohlberg through the theory of moral development emphasizes morality education to
students. He offers the concept of moral development through three main phases,
namely preconvencional morality, convencional morality, and postconvencional
morality (Kohlberg, 1971). Each phase outlines a clearly identifiable flow of moral
formation. The development can be seen from the attitude of adherence to values, fear
of sanctions, to expecting the principles of justice and respecting human rights.

In the realm of education, Kohlberg's concept of moral development
contributes greatly to the process of planning value learning. He emphasized the
importance of applying moral dilemma that can encourage critical thinking of
students (Kohlberg, 1963). Case-based learning, interactive discussions, and
appreciation of positive values are important approaches in effective learning that can
foster moral sensitivity (Keshmiri & Fazljoo, 2024). This principle is in harmony with
the principles of Islamic teachings that teach seriousness and perseverance (ijtihad),
critical thinking while still prioritizing ethical moral values (Kaya & Boz, 2023).

Through the collaboration of Lickona and Kohlberg's theories, character
education curriculum development can be projected to be more contextual, tiered,
and sustainable. The contemporary education curriculum not only introduces positive
values, but also raises awareness to understand the meaning of these values
(Rudiyanto, 2024). Emotional internalization can be used as a basis for decision
making.

Thus, the collaboration-integration of Islamic and Western principles can be a
meeting point in character education by prioritizing universal human values (Romzi et
al., 2024). The values of Islamic teachings are used as an intellectual-spiritual heritage
for the character building of generation Z, while the Western concept offers an
applicable learning methodology (Juwairiyah & Fanani, 2025). The integration of these
two concepts can produce an Islamic education curriculum model that emphasizes the
learning side, but is also mature in fostering moral-spirituality identity for students in
a complex manner (Salsabila et al., 2024).

Based on the concept of character education from Islamic and Western
scholars, it can be understood that the Islamic education curriculum must be
reformulated in a more strategic and transformative direction. The educational
curriculum, which has tended to contain normative religious teachings, must be
directed at instilling character values based on universal positive values that have been
deeply rooted in the heritage of Islamic tradition (Salahudin, 2024). Values such as
wisdom (Al-Hikmah), justice (Al-"adl), and courage (Asy-Syaja'ah) which not only
reflect the nobility of Islamic moral ideals, but also have a strong harmony in the
discourse of public civility (Syadzali, 2024).

The education curriculum must also be designed to be a vehicle for inclusive
and reflective values interaction (Kurniawan, 2025). In this context, the teaching and
learning process should encourage students to uncover, discover, discuss, and
critically observe values in social life. Learning in Islamic education based on
reasoning, case studies, and application by emphasizing ethics and morals is very
relevant to be applied.
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Furthermore, the format of the character learning curriculum must give great
attention to the development of cognitive (intellectual), soul (affective), and
behavioral (psychomotor) aspects (Wijaksono, 2021). This is in line with Lickona's
thinking that character education cannot be expected only through the transfer of
moral knowledge (moral knowing), but must also be able to foster moral feelings
(moral feeling), and can facilitate moral behavior (moral action) (Lickona, 2022). Thus,
the learning process must be designed so that it can reach these three dimensions,
both in learning materials, teaching methods, and at the final evaluation stage of
learning (Kusum et al., 2023).

At the application stage, the Islamic education curriculum should not only rely
on lecture activities in front of the class, but must also provide impressions and real
learning experiences that can arouse the heart and stimulate the brain (Sofiani et al.,
2024). Community social project programs or activities, exemplary programs, religious
mentoring based on social and spiritual sensitivity values (Maidugu & Isah, 2024). This
whole process is projected so that students not only have knowledge and
understanding, but are also able to apply it in the form of real actions in social life.

3. Islamic and Western concepts of spiritual intelligence

Recently, the study of spiritual intelligence (spiritual quotient) has often
surfaced among scholars. In the context of character education, the psychology of
spiritual intelligence is considered the most important part (Raheja et al., 2024).
Although the term “spiritual intelligence” is a term that emerged and developed
among Western thinkers (Melley & Midi, 2024). Basically, the term spiritual
intelligence has a deep-rooted foundation in the heritage of Islamic teachings
(Rohmah, 2022). The Qur'an positions humans not only as rational and emotional
beings (hayawan an-nathiq), but also as beings adorned with spiritual power (Zulkifli
et al., 2024). Because by optimizing spiritual power, humans will reach the degree of
perfection (insan kamil).

The Qur'an, which is the first and primary source of Islamic teachings, has
introduced several core concepts and ideas of spiritual intelligence with different
terminology (Bhat & Bisati, 2025). The first concept is taqwa, which etymologically
means fear. In terms, it is defined as the ability to fulfill the commands and leave the
prohibitions of Allah (NUR, 2023). The term tagqwa provides an understanding that
humans always have full awareness and moral responsibility for the obligation to
follow God's laws in every decision and action in their lives (Fadillah, 2023). With
tagwa, humans will try to avoid despicable behaviors in themselves and others.

Second, Thsan. The concept of ihsan is defined as performing worship and other
actions as if seeing Allah. This concept encourages people to speak and behave with a
spirit of sincerity and high integrity (Othman, et al., 2023). With the spirit of ihsan, a
person will try to give the best in his worship and in interacting with others (Tsalis &
Fadlurrahman, 2023). And the third is muragabah, which is a situation where a person
always feels that all behavior, both speech and action, is always monitored by Allah
(Shukor et al., 2020). Someone who always realizes that all his behavior will be
evaluated by Allah. With muragabah, humans will always be introspective and have a
strong spirit of self-protection.

Hujjatul Islam Al-Ghazali through his monumental work Thya Ulumiddin
emphasized that to achieve spiritual perfection, one cannot only rely on mastery of
religious knowledge, but must be pursued through a series of deep inner exercises
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accompanied by keistigamahan (Ansary, 2023). He said that to achieve spiritual
intelligence, one must go through riyadatun nafs (soul discipline training), tazkitaun
nafs (soul purification), and create a strong inner relationship intimacy (Munawar et
al., 2024). According to this perspective, the main indicators of spiritual intelligence
are straight and sincere intentions, sincerity, and adopting divine values in life.

In the West, the concept of spiritual intelligence was introduced by a couple,
Danah Zohar and Ian Marshall (Matwaya & Zahro, 2020). This concept began to
develop at the end of the 20th century as an answer to the limitations of the
intellectual intelligence and emotional intelligence models (Gao, 2022). Danah Zohar
as a philosopher and lan a psychiatrist, through his work Spiritual Quotient the
ultimate intelligence they both introduced spiritual intelligence as the highest
intelligence based on existential awareness of value understanding (Haryanto, 2023).

Danah and lan emphasize that spiritual intelligence is not limited to the
observance of worship, but lies more in the human ability to dive into the meaning of
life, and be able to act naturally based on positive values (Ushuluddin et al., 2021).
They further state that spiritual intelligence has a very significant role in guiding
humans to have social sensitivity, empathy, and moral responsibility in living life
(Dewi & Primayana, 2023). With the main characteristics of acting according to the
norms and values of truth, the ability to find the value of goodness in joy and sorrow, a
strong sense of empathy for others becomes the basic foundation in spiritual
intelligence.

In this context, spiritual intelligence becomes the main judge to penetrate
intellectual intelligence and emotional intelligence (Safitri et al., 2023). A person who
has strong spiritual intelligence has a strong moral tendency, has the ability to reflect,
and does not depend on worldly material as the main goal. An educational curriculum
based on spiritual intelligence will produce students who not only have intellectual
intelligence in the academic field, but more than that (Rifai et al., 2023). Based on
spiritual intelligence, the Islamic education curriculum will produce a generation that
is able to make a real contribution to society both morally and spiritually (Kumar &
Tankha, 2021).

When compared between the Islamic and Western concepts of spiritual
intelligence, there will be a clear common ground. Spiritual intelligence in Islam, as
described in the terms taqwa, ihsan, and muraqabah, also seeks the formation of
young people who can act in accordance with morality and transcendent values in
living life (Bahri, 2022). The collaboration between Western and Islamic spiritual
concepts shows that spiritual intelligence is not a complementary aspect in the
educational curriculum. But it becomes the primary basis for forming a generation
with character and civilization (Nguyen, 2023). Thus, the integration of Islamic and
Western spiritual intelligence can be a strategic solution in developing a modern
education curriculum.

Based on Islamic and Western thought on spiritual intelligence, the importance
of reconstructing the Islamic education curriculum is clearly illustrated. The
reconstruction is intended to make the Islamic education curriculum pay more
attention to aspects of transcendence and foster awareness of the meaning of life
(Bahri, 2022). The Islamic education curriculum should no longer rely on things that
are ritual and instructional. Learning in the classroom must be able to stimulate the
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spiritual awareness of students, so that in practice students can understand knowledge
and reflect in real life.
4. Character-based and spiritual curriculum models

After elaborating on the concept of character-based education and spiritual
intelligence, the next step is to examine the Islamic education curriculum model.
Based on the above Islamic and Western thinking, there are several main thoughts
related to the model or design of character-based curriculum and spiritual
intelligence.

First, the Islamic education curriculum must place greater emphasis on the
urgency of awareness of values and sincerity in every religious ritual and moral activity
(Hayatunnisa et al., 2024). Education should no longer adopt a formalistic and
routine-based approach. While ritual aspects are maintained, there should be a
simultaneous focus on cultivating an understanding of the substantive values of Islam.
Thus, education should produce generations that are not only outwardly pious but
also inwardly pious and morally conscious of their social responsibilities.

Second, every subject taught must be integrated with the dimension of
transcendence (Kwak, 2024). The transcendence referred to here is not merely
discussing the divine aspect in the sense of tawhid, but also concerns patterns of
interaction with fellow human beings based on positive values (grounding Islam)
(Saada & Magadlah, 2021). This can be realized by connecting theories or subjects in
science, social studies, art, technology, economics, and others with verses from the
Qur'an and the Prophet's hadith, including ecological awareness and social sensitivity
(Anastasiadou, 2023). Thus, the process of internalizing character and spiritual values
will be more easily absorbed into the heart, so that ultimately these values will be
easily manifested in daily life.

Third, the entire learning process must be designed in such a way as to
stimulate systematic, structured, and meaningful spiritual reflection (Wu, 2023). This
process can be implemented through various spiritual journey activities, exploring the
meaning of life, social projects, interpreting the living Qur'an and Hadith,
transformative discussions, value dialogues, or through contemplation of nature and
society (Fadillah & Purba, 2025). These activities can create a different atmosphere for
students to develop sensitivity to universal religious and humanitarian values and can
be implemented personally and in groups in social life (Luthfiyah et al., 2022). All of
this will shape individuals who have strong character and spirituality and are able to
face life's problems wisely.

Fourth, in terms of evaluation, the Islamic education curriculum no longer
emphasizes knowledge (cognitive) aspects alone. Instead, evaluation emphasizes
affective and spiritual aspects that lead to the self-transformation process of students
(Imran et al., 2024). Student evaluation is not only used as an indicator of academic
achievement but also as a medium for character building (Maspuroh et al., 2024).
Assessment is no longer conducted by distributing questions in the form of written
test papers, but through authentic assessment via observation of behavior, social
projects, character value campaigns, and students' spiritual activities in their daily
lives (Yuniartin et al., 2024). Thus, the orientation of the Islamic education curriculum
is not solely focused on intellectual (cognitive) achievement but also on affective and
spiritual aspects (Sunardi et al., 2025).
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Thus, the Islamic education curriculum must aim to shape students who have
Islamic character, possess ethics in thinking and acting, and have strong spiritual
awareness. In terms of curriculum content, it should present integrated teaching
materials related to the universal values of the Qur'an and contemporary social values,
the relationship between Islam and ecology, digital etiquette, and social sensitivity
(Rabbani et al., 2024). Therefore, educators need to apply learning strategies that can
provide life experiences. For example, in science lessons, the curriculum is linked to
Quranic verses, and students are guided to conduct ecological awareness campaigns.
In language lessons, students are encouraged to create digital content such as Islamic
poetry or articles. Similarly, in other subjects, reflective-based learning practices,
social projects, value dialogues, and guided spiritual activities can be implemented.

D. CONCLUSION

Based on the description and analysis above, the modern Islamic education
curriculum must be designed by considering the characteristics of students. The
characteristics of generation Z have significant differences when compared to previous
generations. This is due to the digitalization inherent in generation Z so that
psychologically it will have a major impact on character and spiritual development.
The integration of Islamic values and Western concepts related to character education
and spirtual intelligence is needed. In addition, the content of the transformational
Islamic education curriculum is a major concern. The subject matter is integrated with
Islamic values and universal human values. Learning strategies emphasize aspects of
students' spiritual and social experiences. And evaluation is done on the basis of
behavioral observation and self-transformation. Through it all, it is hoped that the
design of modern Islamic education can be a solution so that students not only have
intellectual intelligence, but also emotional maturity and spiritual depth.

Based on these conclusions, the researchers offer several recommendations
related to the Islamic education curriculum model. First, future curriculum design
should be designed not only to transfer knowledge, but also to change the mindset
and behavior of students. Second, designing learning strategies based on social
experience and practice, spiritual activities, and environmental awareness. Thus, the
integration of general subjects with Islamic values and the use of Islamic digital
technology needs to be carried out. Third, educational assessment should not only be
based on cognitive abilities but also through social observation and spiritual
portfolios. Therefore, the researcher hopes that further research will be conducted in
the future regarding the effectiveness of the Islamic education curriculum model
based on EQ, SQ, and digital intelligence of Generation Z.
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